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1 INTRODUCTION
1.1 The Scottish Executive provided additional funding to support practice learning for the years 2003-04 and 2004-05.  This was in recognition of the increased demand for practice learning opportunities arising from increasing numbers of social work students, and to assist with preparation for even greater and different demands anticipated with the introduction of the new social work honours degree from 2004.

1.2 Funding was provided separately to HEIs, local authorities and the voluntary sector.   HEIs and local authorities received a direct allocation; voluntary sector funding was distributed via the SSSC following a bidding process.

1.3 In total in the year 2003-04 £360,000 was distributed to HEIs, £270,000 to local authorities, and initially £250,000 to the voluntary sector.  Subsequently further funding was provided to another two voluntary sector projects.  Similar funding will be disbursed in the year 2004-05.

1.4 Projects within the voluntary sector started at different times, the earliest in April 2003, thus for some the funding finishes in March 2005, whereas others started later and so will finish later.

1.5 Monitoring information on the use of the first year’s money has been provided by HEIs to the Scottish Institute for Excellence in Social Work Education, by local authorities to the Scottish Executive (23 responses) and by the voluntary sector to the Scottish Social Services Council.

1.6 This report is based on that information some of which has been clarified and expanded by follow-up phone calls and visits.
1.7 The amount of monitoring information provided has been variable.  Each of the three organisations (SIESWE, SE, SSSC) asked for slightly different information, and responses have ranged from the highly detailed to sparse, indeed in some cases non-existent.
1.8
Information has been collated into tables which are attached as appendices.

1.9
This is however incomplete, and in addition many projects have been planned over a two year period so that outcomes at this stage could not be considered certain.  Many projects are joint-funded or contributions towards larger projects and thus calculations about costings and numbers of practice learning opportunities produced can only be made with caution. 

1.10 Comparison between projects is also made complex by different start dates.

1.11
This report therefore presents an initial overview and suggests that a different method of evaluation is adopted at the end of the transitional funding period to support a more comprehensive evaluation.

2 COSTING A PRACTICE LEARNING DAY
2.1 There are many complexities involved in attempting to calculate an average cost of a practice learning day, including limited information, possible overlaps where more than one agency has contributed and that in many instances funding has been used as a contribution towards a larger project.
2.2 The significant increase in demand for practice learning opportunities in the academic year 2003-04, an increase of approx 30,000 practice learning days (calculated on the basis of an average 80 days for a DipSW placement) has been met and there is evidence of fewer late starts and some improvement in choice.  This has been a major achievement and undoubtedly transitional funding has been a contributory factor in attaining targets, along with other drivers such as recruitment issues.
2.3 Additional funding has been made available by most local authorities who have used the transitional funding as a contribution to overall costs of development.

2.4 Taking a small selection of local authorities and dividing the number of practice learning days produced by expenditure produces figures between £8.75 per practice learning day, where a small amount of funding had been used to buy-in external practice teachers, and £60 per day for development of a practice learning centre.
2.5 Within the voluntary sector projects daily costs have mainly been in the £30 - £50 range.  Some have concentrated in the first period of transitional funding on developing new settings, but costings in relation to the number of practice learning opportunities expected in the forthcoming year are similar.

2.6 It should also be noted that voluntary sector projects, particularly those which depend on the use of a network of small voluntary agencies, do not have either the infrastructure or the additional resources to support developments and are therefore dependent on funding received.  Considerable anxiety is being expressed by voluntary sector providers about their ability to continue based on a daily fee of £28 which may also need to cover costs of linked agencies.  These concerns may also be relevant for the development of practice learning settings in the private and independent sectors.
2.7 It has been a new development for HEIs to have funding to directly support practice learning.  This has been described as extremely positive and as promoting a different relationship between HEIs and provider agencies, in that HEIs now have something to “bring to the table” and the result is one of mutual gain.

2.8 HEIs have used their funding in a wide variety of ways, sometimes in conjunction with the SIESWE Learning for Ethical and Effective Practice, Integrated Assessment and Knowledge Transfer projects.  Many have used funding jointly with agencies, full-funding or joint-funding staff and providing assistance such as IT resources.  Costings for these developments are similar to those above.
3      ENHANCING THE QUANTITY  
3.1 A wide range of ways has been used to increase the number of practice learning opportunities.

	In one local authority area funding has been used to support a ‘mixed economy’ of practice learning opportunity delivery, including on-site Practice Teachers working as singletons, off-site arrangements with link supervisors and a dispersed student unit model.  Altogether it is hoped that up to 42 students will be accommodated. 




3.2 Additional Practice Teaching Award programmes have been run and funding has been used for staff cover to allow candidates to undertake the programme as well as providing support, such as portfolio workshops, to promote successful completion.  The Universities of Edinburgh, Stirling and the Open University all contributed funding to enable an additional programme to be run.

3.3 There has also been a focus on making better use of existing Practice Teachers.  This is particularly evident in the statutory sector, where many authorities have used small amounts of funding to reward Practice Teachers and/or teams for providing placements.  As well as financial incentives, the greater recognition of the importance of practice learning is no doubt a contributory factor in encouraging Practice Teachers to remain active.

3.4 Many initiatives have depended on the appointment of dedicated staff to directly practice teach, to develop new settings or to facilitate practice learning.  This will be further explored in Section 8.

3.5 Use has also been made of independent Practice Teachers.  Again some local authorities have used small amounts of funding to buy in independent Practice Teachers and independent or sessional Practice Teachers have also been used to free up other staff to concentrate on wider developments such as developing new settings.  Whilst this is straightforward and cost-effective it is clearly a limited resource.

3.6 There has been a considerable growth in the use of link workers and off-site arrangements.  Such arrangements almost invariably combine with dedicated staff in positions involving practice teaching/assessing/facilitating.  They have clear benefits both in widening the range of practice learning opportunities and in broadening the range of those with a recognised role in supporting students’ learning.

3.7 Such arrangements do however require preparation and ongoing support and transitional funding has been used to fund the costs of the facilitating role.

3.8 There have been developments in the support available for link workers, including the running of specific preparatory courses and support groups.  There are indications that many workers who might be reluctant to take on the full training and task of practice teaching are keen to be link workers and that for some this will be a first step towards greater involvement in practice learning.

3.9 Many new settings have been identified in statutory and voluntary sectors, in inter-professional settings and in the wider social care arena.  This will be further discussed in Section 5.

	One voluntary sector project has focussed on developing new settings within their own organisation and others, resulting in the availability of new settings in residential child care and disability.  Some settings can offer full ‘placements’, others part of blended opportunities.  Investment in development time has been significant but the potential reward considerable.




3.10 The greater variety of practice learning opportunities with the new degree has helped to open up possibilities, for instance one HEI has used their funding for staff time to develop practice learning opportunities for the first year of the new degree which will involve short observational opportunities.

4      ENHANCING THE QUALITY
4.1 The LEEP and other projects led by SIESWE will be looking in depth at the issue of quality.  This report will provide a brief overview of quality issues.

4.2 The greater use of experienced practitioners and managers to offer day-to-day support and supervision is in line with the principle that practice learning is everybody’s business and the development of training packages and support ensure that quality is maintained.  

4.3 The role of ‘practice facilitators’ would appear to be crucial if quality is to be ensured, and indeed for quantity to be maintained. With staff turnover and the possibility that a difficult experience with a student or other pressures within a workplace can discourage settings from involvement in practice learning, it is apparent that ongoing support is essential.  

4.4 Many local authorities have used other funding to pay for dedicated staff to undertake these kinds of roles.  This may have been prompted by difficulties in recruitment and retention; a longer-term concern must be the maintenance of such posts in the future.  As already discussed, within the voluntary sector there are concerns about the adequacy of funding to support coordinating posts.

4.5 Partnerships across HEIs and the voluntary and statutory sector have been encouraged by funding with a clear view from some that pooled resources could go further.  This has led to new ways of thinking about the integration of learning.  This will be further discussed in Section 7.

4.6 In a number of areas there are developments along the lines of Practice Learning Centres with resources to support quality along with quantity and diversity.  In some areas this vision extends beyond the provision of practice learning opportunities for student social workers.
	Three local authorities and one HEI have combined resources to appoint a full-time practice facilitator and will be joint funding a Practice Learning Centre which will create opportunities to offer a continuum of Learning and Development across the social care workforce and from pre-registration to qualification and post-registration activity




5      DIVERSITY
5.1 There has been increased use of settings in the social care field including day and residential settings across service user groups.  As above, this has been supported by dedicated staff and by the development of training and support packages.  This is congruent with a change in perception from students being a burden for which organisations have to be compensated towards a realisation of mutual benefits, in that students can offer support with service delivery and help organisations meet their aspirations and responsibilities to the learning of their own staff.  Links are beginning to be made with registration and qualifications criteria.  This does not deny the possibility that for some, especially small voluntary organisations, some financial incentive may be important.

	One group of voluntary sector agencies not previously much involved in practice learning for social work students has used transitional funding for a dedicated practice teacher and has developed seven new settings offering 11 placements and potentially 15 next year.  Link supervision training has been developed linked to the Registered Managers Award. 




5.2 There has been greater use of non-traditional settings, including GP surgeries, community education, welfare benefits, housing agencies and a wide range of multi-disciplinary teams and services.  Work is ongoing looking at extending such opportunities further, for instance considering the possibilities of practice learning within certain areas of the police force.

5.3 It is to be expected that reciprocal arrangements will develop further as other professions such as nursing also seek to extend the range of learning opportunities offered to students.

5.4 There has also been an increase in practice learning opportunity ‘packages’ where a student’s learning needs will be met by an arrangement that spans two or three different settings.  Indications are that such arrangements offer a rich learning experience but can be costly in terms of coordination and off-site learning support and assessment arrangements.

5.5 Non-traditional settings, whilst by no means confined to offering shorter observational experiences, may be particularly appropriate for them.  Coordination and support will continue to be needed.

5.6 Many of the developments of new settings will be helpful in guiding and informing further diversification.  The models so far developed indicate a need for dedicated staff to be involved in a coordinating or facilitating role.

6      NEW MODELS
6.1 Group supervision is being used in many projects.  This is happening in a range of different ways, including development of a practice curriculum where a group of students have a pre-planned programme of inputs on areas such as assessment, models of intervention etc. and work together through tasks such as developing a working agreement.  

6.2 Issues arising include whether it is necessary for a student group to be engaged in practice learning opportunities of broadly similar types, and opinions on this diverge, with some arguing that it is essential in order for learning to be maximised whilst others argue for the benefits of cross-fertilisation.  Other issues include that of placement timings, of particular relevance to the development of a practice curriculum is that a group of students start at the same time and that groups can be planned over the course of a year.

6.3 Where group supervision is being developed it continues to be supported by individual supervision, again views vary on the levels of individual supervision required, with some arguing that weekly supervision remains important to maintain quality whilst others suggest that it can be reduced if other supports such as group supervision are in place.

6.4 For students in link placements they may be supported by a combination of day-to-day supervision from their link worker, group supervision and one-to-one supervision from their off-site practice teacher.

6.5 Debates also rage about how much time if any can be saved by using group supervision.  There is a view that, if it is to be done properly with adequate preparation and reflection, group supervision is as time-consuming as individual supervision.  Others, however, are achieving some time savings.

6.6 There is a consistent view that group supervision can add significantly to the quality of a student’s learning experience.  

6.7 A number of developments are recognising the service delivery potential of accommodating students.  One local authority and HEI are together developing a Practice Learning Centre which will be based on a service delivery model.  Another authority has developed a student unit which has been able to deal with a significant number of community care initial assessments.  The same authority has used other funding to appoint a worker in a local voluntary agency with a Practice Teaching Unit to develop services to young people with emotional and behavioural difficulties, thus increasing the potential availability of practice learning opportunities alongside providing services.  Another voluntary agency traditionally provides students to support group work, thus enriching the students experience and allowing the group work to continue.

6.8 Such developments have enormous potential and give meaning to the principle of practice learning being at the heart of developing a competent and confident social service workforce.

6.9 New models of working have also been evident in some of the collaborations between HEIs and agencies, which will be considered in the next section. 

7 WORKING TOGETHER
7.1 It is evident that transitional funding has produced many examples of creative collaboration, across agencies and sectors and between HEIs and agencies.

	In one area there have been planning meetings involving the HEI, local voluntary organisations and adjacent local authorities.  The HEI have used their funding jointly with adjacent authorities to appoint dedicated practice teachers.




7.2 Joint appointments or joint funding of appointments have led to an increased sense of collaboration between agencies and HEIs.  

7.3 There have been a number of different ways in which these appointments have been made, all seem to have been welcomed enthusiastically by all involved.

7.4 Benefits for agencies include greater accessibility of up-to-date research and literature, more in-depth understanding of academic perspectives and support with continuous professional development and research.

7.5 Benefits for HEIs include being kept up-to-date with practice, support in retaining practice skills and clearer understanding of the perspectives and needs of agencies.

7.6 Students are able to see those involved in supporting their learning working together.

7.7 The only concern reported is that some partnerships may be exclusive of other potential partners.  This is a message with broader implications, in that as old boundaries break down it will be important not to replace them with new ones.

7.8 Some joint appointments have meant people being involved in delivering learning in the HEI as well as practice learning in the agency.

	One HEI has used most of their funding to appoint two full-time practice learning facilitators based in nearby local authorities.  Both are involved in direct teaching within the HEI and in facilitating packages of sector-specific agency-based practice learning opportunities.  These projects are also being used as demonstrative projects for LEEP.




7.9 HEI staff have also been involved in going out to agencies in a regular capacity and, for instance, running supervision groups with practice teachers.  Some of these developments are part of LEEP projects and will be analysed in depth by those projects.  HEIs are also developing skills teaching by agency workers for preparation for practice.

7.10 Many projects have developed cross-sector working, for instance developing ‘packages’ where students will spend time in two or more settings, or obtaining additional work in order to meet learning needs.  This might involve, for instance, being based in a voluntary agency working with young people but also doing some reports on behalf of the local statutory team.  Whilst these kind of arrangements have existed locally for a long time it does appear that the transitional funding has encouraged them.

7.11 These developments also link with greater appreciation of the links between student learning and service delivery.  It may be that there is considerable room for extension of such arrangements and that service level agreements could play a greater role.  

8      DEDICATED STAFF
8.1 A great number of initiatives have been based upon the appointment of dedicated staff offering direct and off-site practice teaching, practice assessing and the development and support of a wider range of practice learning opportunities.
8.2 Recently some agencies have experienced difficulty in recruiting to these posts, partly perhaps because of the temporary nature of contracts funded under transitional funding, but suggestive also of a limited pool of appropriate candidates.

8.3 Most projects across both the statutory and the voluntary sectors expect a full-time practice teacher to work with 12-15 students in the course of a year, either directly or on an off-site basis.

8.4 It is unclear how much this is ‘habit and practice’.

8.5 Things which impact on the number of students with whom a practice teacher can work without seriously diminishing quality include the issue of timing of practice learning opportunities, boundaries between HEIs and assessment demands.  

8.6 Geographical considerations are particularly important in some areas of Scotland.

8.7 It should also be noted that many full-time practice teachers do many other tasks as well as direct or off-site practice teaching.  This could be seen as increasing the ratio of students per whole-time equivalent, but issues of funding in relation to other tasks remain, as well as whether there is a maximum number of students beyond which maintaining individuality and quality becomes compromised.

8.8 This issue links with that of how much funding can be generated by the daily fee.  For dedicated staff in the voluntary sector, 1,250 practice learning days or approximately 16 students per annum would be required in order to generate £35,000 of income to roughly meet salary costs for one employee, taking no account of any additional costs such as admin support or rent of property.  This also assumes receipt of the full daily fee.  

8.9 Once full costs are considered the number of students begins to rise dramatically.  

8.10 Reports from a range of projects across both the statutory and the voluntary sector indicate that dedicated staff have been able not only to provide a guaranteed quantity of practice learning opportunities but are also able to support quality in that they are more likely to be able to cater for complex situations such as students with special needs, repeat placements, remote locations etc.

9     CONCLUSIONS
9.1 Transitional funding has been effective, along with increased employer support, in helping to meet a significant increase in the need for practice learning.

9.2 Developments have promoted quality and diversity as well as quantity.

9.3 Ongoing work will be needed to sustain sufficient numbers of practice learning opportunities particularly once the transitional funding comes to an end.  This is particularly so as much of the increase has been made possible by the appointment of dedicated staff, fully or partly funded by transitional funding.  

9.4
Encouragement is needed to both HEIs and agencies to continue to think together about timings of practice learning opportunities, crossing boundaries across HEIs and assessment demands on practice teachers.

9.5 It may also be possible to maximise capacity by taking advantage of the wider variety of practice learning opportunities, by involving more people in supporting learning and by seeking to minimise duplication wherever possible.  There is however a great deal of experience suggesting that the real time implications of effectively supporting reflective and critical learning cannot be safely minimised.

9.6 It is suggested that at the end of transitional funding a further evaluation should be done jointly across the HEIs and the statutory and voluntary sector.  This could be based upon an agreed template to be sent out to all agencies and could potentially be carried out by the Scottish Practice Learning Project.

9.7 Urgent consideration requires to be given to the position of funded Practice Teaching Units who provide a high proportion of practice learning and without whom it is hard to see how the need can be met.  Uncertainty about their future is considerable and there is a real danger that some of these resources could be lost.

9.8 For some who took on additional costs supported by transitional funding in order to provide more practice learning opportunities March 2005 is a critical date.

9.9 Similarly for local authorities it as apparent that the monies provided have been helpful but that full cost will not be met by a fee alone.  In current circumstances of recruitment and retention pressures employers have been creative in supporting a range of posts and initiatives, but sustaining these in the longer term may be a challenge.  
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                    31 August 2004
(revised 20/09/04)   
	HEI
	Amount received
	Details of project
	Additional practice learning opportunities
	Comment

	University of Dundee
	£59,500
	Part-funding of posts in Dundee City, Perth and Kinross and Fife  temporary coordinator and consultant on diversity
	29 (joint-funded)
	These placements have already taken place and staff in place to take further cohorts, per annum figure would be higher

	University of Edinburgh
	£49,300
	Part-time post to support co-ordination, skills teaching, contribution to additional PTA programme, IT equipment and other costs in agencies, 1.5 WTE posts joint –funded with LA and voluntary sector, independent PTs
	41 in total. Some of these are joint-funded with various agencies. 
	Balance between immediate results and long-term investment.

	Glasgow Caledonian University
	£39,800
	Secondment of staff member to work on developing practice learning within housing agency, and with statutory and voluntary sector re work with refugees and asylum seekers.
	10 DipSW first placements
	Per annum potential higher

	Glasgow School of Social Work
	£66,900
	Developing Practice Learning Centre with South Lanarkshire, temporary p/t PT, direct payments to PTs in voluntary sector, p/t co-ordinator to develop infrastructure, developing partnership with Glasgow City around social inclusion, partnership with Quarriers around person centred practice
	36 (some joint-funded)
	Long-term potential for higher numbers

	Open University
	£18,000
	Funding of freelance PTs

Pilot courses for link supervisors, contribution to additional PTA programme and additional support for PTs
	5 directly funded
	Training potentially offered to 40 link supervisors

	University of Paisley
	£18,000
	½ time post – developing new settings for short ‘observations’ in voluntary sector and short group care
	30 potential 10 day practice learning opportunities   for each of years 1 and 2 of new degree
	8 placements also provided May – August 2004 and funded by LEEP

	The Robert Gordon University
	£80,000
	1 post based in Aberdeen City and 1 in Aberdeenshire
	24 p.a.
	Links to LEEP 1.3 project

	University of Stirling
	£28,5000
	Payments to independent PTs, contribution to additional PTA programme, contribution with Falkirk, Stirling and Clackmannanshire to PT post, co-ordinator time
	c10
	Longer term plans with Falkirk, Stirling and Clackmannanshire for development of a Practice Learning Centre


	Agency – voluntary sector
	Amount received
	Details of project
	Additional practice learning opportunities
	Comment

	Aberlour
	£32,911
	Developing new settings across social care, using group supervision and new link workers.  Appointment of PTs to maintain numbers whilst experienced staff focus on development work.
	4
	Project planned to focus on development in first year, potential for 18 new settings next year

	Barnardo’s
	£22,000
	Staff replacement/overtime to allow development work with North Lanarkshire and support to singleton PTs
	6
	Developing ‘whole team’ approach and supporting PTA candidate

	Edinburgh Voluntary Organisations Council
	£20,450 
(6months)
	New PT post to maintain numbers while experienced staff work on developments
	0
	Potential for 14 new settings next year across social care sector

	Edinburgh Family Service Unit
	£6342
 (6months)
	Additional hours for PT
	5
	Strong links with statutory sector, link with LEEP 1.1, additional settings identified

	Multi Cultural Family Base
	£52,167
	Salaries and rental to create additional accommodation
	17
	Link with LEEP 1.1.    Piloting practice curriculum.  Building links with statutory sector.

	NOSCO
	£60,000 (under spent due to difficulties in filling post)
	Salary for PT, support to singleton PTs, funding to backfill PTA candidates, develop student base
	8
	Funding to network voluntary agencies to backfill for PTA candidates producing a range of new settings.  Unfilled post has limited other developments.


	Quarriers
	£40,442
	Salary for PT + admin and set-up costs, developing work with groups of students initially focussing on person centred planning, latterly on interprofessional practice and service user involvement
	9
	Links with LEEP projects.

	VATF/CORA
	£42,480
	Appointment of full-time practice teacher to support off-site arrangements in new settings.  Link supervisors course developed.
	11
	Potential for more practice learning opportunities next year

	DVA
	Will commence in 2004/5
	
	
	


	Local Authority
	Amount received
	Details of project
	Additional practice learning opportunities
	Comment

	Aberdeen City
	£11,300
	Incentive payments to teams, support for f/t PT and contribution to developing student base
	8-10
	Funding used to support part of plan to develop practice learning.  Partnerships with RGU and VSA

	Aberdeenshire
	£8,500
	Part-funding 0.5 wte Practice Placement Development Officer
	8+
	Move to off-site model where team members own different aspects of student’s work, developing new settings.  \link with post funded gy RGU and consistent with LEEP

	Angus
	£5,500
	Use of independent PTs and Pas and ‘Return to Practice Teaching’ event 
	4+
	Focus on encouraging ‘lapsed’ PTs to become active again

	Argyll & Bute
	£5,500
	Contribution to f/t PT post
	7
	Post will allow use of settings in remote areas.  Shift from using external PTs to f/t post will increase provision from 5-12

	Clackmannanshire
	£2,800
	See Stirling

	
	

	Dumfries & Galloway

	£5,500
	
	
	


	Dundee City
	£8,500
	Collaboration with University of Dundee and Perth and Kinross to create 2 temporary f/t post.  Combining off-site model with developing new settings and support to singleton PTs
	17 in 18-month period (for Dundee City)
	Considering use of group supervision

	East Ayrshire
	£5,500
	Payments to PTs and Pas, support groups and writers’ workshops
	5
	Developing diversity of settings e.g. in early years.  Separately-funded p/t PT.

	East Dunbartonshire
	£2,800
	Payment to external PT and funding for 2 candidates on PTA
	4
	

	East Lothian
	£5,500
	
	
	

	East Renfrewshire
	£2,800
	
	
	

	City of Edinburgh
	£26,000
	Contribution to establishing Practice Learning Development Centre with f/t practice learning coordinator
	6
	Outcomes related to improved service delivery

	Eilean Siar
	£2,800
	
	
	

	Falkirk
	£8,500
	See Stirling
	
	

	Fife
	£16,500
	Joint funded post with University of Dundee for Practice Development Officer
	15
	Post holder will directly practice teach and support and develop non-traditional settings, addressing shortage of desk-space in area teams

	City of Glasgow
	£47,000
	
	
	

	Highland
	£11,300
	Additional hours for Practice Teacher Support Officer, developing new settings in statutory and voluntary agencies and supporting link supervisors, also payments to independent PTs
	10
	Plans to continue developing new settings and negotiate with partners to consider Practice Learning Centre

	Inverclyde
	£5,500
	Payments to PTs and to teams
	?
	Separately funded p/t PT will take 7 students.  Developing multi-disciplinary settings.

	Midlothian
	£2,800
	Increased hours for Divisional Practice Teacher, increased hours for p/t singleton PT,  sessional PT
	5 in total
	Additional funding used.  Development of setting in Welfare Benefits.

	Moray
	£2,800
	Additional PA hours

Developing off-site arrangements and new settings in statutory and voluntary/independent sectors
	1+
	Use of funding in line with 3 year Strategic Learning Framework.  Developing ‘learning zones’.

	North Ayrshire
	£8,200
	Payment of overtime, mileage and equipment, and increase additional responsibility payment to Practice Teachers
	6
	Funding used as part of overall strategy which includes full time co-ordination and support post.

	North Lanarkshire
	£16,500
	Secondment of PTs, establishing student centre, payment of initial module for social work entry students and running a link supervisors course
	29
	Used to support strategy for training new and existing workers as social workers.

	Orkney Islands
	£2,800
	Sessional PT recruited and trained.
	2
	Matched with funding from Council budget

	Perth & Kinross
	£5,500
	
	
	Model similar to Dundee City


	Renfrewshire
	£8,500
	Contribution to fieldwork teacher post.
	12-14 in total
	Postholder also encouraging other staff to undertake PTA and developing new diverse settings e.g. in Flexicare and home care.

	Scottish Borders
	£5,500
	Used to support payments to singleton PTs.
	4
	Focus in on ensuring that PTs continue to be active.  Short term strategy involves incentive payments, longer-term consideration of senior practitioner grade with responsibility for supervision of staff and students.

	Shetland Islands
	£2,800
	Contribution to costs of PTs training on mainland, staff cover and for PTs to take students from outwith Shetland Islands Council employment
	
	

	South Ayrshire
	£5,500
	
	
	

	South Lanarkshire
	£13,500
	Pooled with Glasgow School of Social Work to appoint development worker to develop a Practice Learning Centre, modelling new approaches to practice learning
	
	Fully operational from October 2004, objective to double practice learning opportunities from 25 to 50


	Stirling
	£2,800
	Pooled with Falkirk, Clackmannanshire and the University of Stirling to appoint Practice learning Assessor, who will also support research and practice learning activities for employees and students.
	12-15
	First stage of development of a Practice Learning Centre extending existing combined practice teaching and SVQ Centre.  Additional funding committed by Councils.

	West Dunbartonshire
	£5,500
	Contribution to overall strategy, f/t post using off-site model, developing opportunities in residential child care, in partnership with the voluntary sector and in non-traditional settings, training link workers and encouraging workers to undertake PTA
	5?
	Additional post being considered, separately funded, to extend and maximise off-site practice learning opportunities.

	West Lothian
	£5,500
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